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Part One: General Information (Application) 

School Year 2020-2021 

District  Gresham-Barlow School District 

Webpage 

(Where SIA 

Plan will be 

Posted)  

 

https://www.gresham.k12.or.us/ 

Contact 

Person  

Name: Lisa Riggs 

Email: riggs9@gresham.k12.or.us 

Phone: (503)261-4597 

 

Part Two: Narrative 

 
Gresham-Barlow School District (GBSD) has 11,879 students ranging in cultural backgrounds 
and financial status, with over 53 languages spoken and a marked increase in immigrant 
populations, increasing vulnerability to related trauma and informing our response. GBSD’s 
eligible charter schools include: Gresham Arthur Academy, Lewis and Clark Montessori, and 
Center for Advanced Learning (CAL) which caters to students across three districts (GBSD, 
Centennial District, and Reynolds District). GBSD and its included charter schools are committed 
to fulfilling the purposes of SIA funding to meet students’ mental and behavioral health needs, 
to reduce disparities, and to increase academic achievement for historically underserved 
students. SIA’s purpose corresponds directly with GBSD’s vision statement: Culturally-
responsive graduates who will thrive in an ever-changing global community. For GBSD’s Portrait 
of a Graduate, please visit: https://www.gresham.k12.or.us/Page/8919 
 
In alignment with our increasingly trauma-sensitive approach, we are applying for SIA funding 

to bolster supports for students with particular attention to the academic, mental, and 

behavioral health needs of vulnerable populations. Our priorities include the following SIA key 

areas: meeting students’ mental or behavioral needs, reducing academic disparities, and 

equitable access to academic courses. To effectuate these aims, GBSD is requesting funding for 

staff such as counselors to deliver social, emotional, and behavioral support, and to support 

schools with underrepresented and underperforming populations. GBSD is also requesting 

funding for staff and capacity-building to offer enrichment opportunities such as music and 

physical education (presently offered at GBSD elementary schools only 900 minutes instead of 

https://www.gresham.k12.or.us/
https://www.gresham.k12.or.us/Page/8919
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the requisite 5400 minutes per year to comply with ORS 329.496). By increasing class offerings 

including Science, Technology, Reading, Engineering, Art, Math (STREAM) electives and physical 

education especially in middle and elementary schools, GBSD hopes to simultaneously increase 

behavioral and mental health, and lower class sizes permitting greater individual attention (i.e. 

giving staff the opportunity to focus on individual students’ emotional and behavioral well-

being, as well as academic performance). 

 

Our proposed uses of SIA funding would further all of GBSD’s Continuous Improvement Plan 
goals. Goal 1 is: Accessible and Intentional Instruction (ensuring equitable access and outcomes 
for all students). Goal 2 is: Evidence-based decision making which requires teachers and staff to 
have time to track progress and spend time together doing collaborative learning, strategizing, 
and supporting one another. Goal 3 is: Teaching and learning environments which are warm, 
welcoming, and safe, and where educators acknowledge the various cultures and lived 
experiences of their students so that they can learn, grow and thrive. Goal 4 is: Student, family, 
and community partnerships which require meaningful and culturally appropriate engagement. 
 
Goal 1 encompasses equity ambitions we intend to further through funding a greater variety of 

accessible classes with more staff to provide instruction and support. Goal 2 encompasses 

strengthening multi-tiered systems of support to benefit all students, especially populations in 

need of effective interventions which cannot be maintained or adjusted without robust teams 

of personnel. Goal 3 encompasses mental health supports and a safe and caring environment, 

as well as diversity and equity aims such as: cultural responsiveness, equitable access to course 

work, and recruiting and retaining diverse staff which we would use SIA funding to actualize. 

Goal 4 reflects GBSD’s commitment to culturally appropriate and ongoing community 

engagement. 

https://www.gresham.k12.or.us/Page/8959
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The SIA funding would greatly assist Gresham Barlow school district in fulfilling its mission and 

meeting its goals for equity, mental health, and student success/safety. We appreciate the 

opportunity to apply. 

 

 

Community Engagement and Input 

Gresham-Barlow School District collected student, family, staff and community input over the 

course of the 2019-20 school year through focus groups, an online survey and cohosted events. 

The community feedback process began in October, and continued through March in the form 

of community SIA review meetings and community equity input sessions. GBSD approached 

staff using the online survey and through direct listening sessions hosted on November 5th and 

12th 2019 at Gresham City Hall. To ensure the engagement of ethnically diverse focal student 

groups and their families, GBSD partnered with the following community organizations: Asian 

Pacific American Network-Oregon, FACT Oregon, and the Immigrant and Refugee Community 

Organization. GBSD hosted an extensive series of direct listening sessions between October 4th 

and March 11th engaging business, faith-based community, parents, and students and families 

from Asian/Pacific Islander, African, Native American populations. 

Multnomah Education Service District’s data and communications team reviewed and analyzed 

the data finding that: 

• Although stakeholders repeatedly praised GBSD’s efforts to reduce academic disparities 
and promote mental and behavioral health, families and staff members were extremely 
concerned about resources for mental and behavioral health, especially availability of 
counselors. 

• Stakeholders advocated for bolstered equity efforts. As one parent/guardian 
commented: "Address equity and consider culturally responsive teaching and 
acknowledgement that there are people of color in GBSD and students with disabilities." 

• Respondents supported expanded options in Advanced Placement or Talented and 
Gifted, after-school programs, internships, job shadows, career and technical education, 
STEM* [in GBSD, we focus on STREAM] and language classes at younger grades, 
performing arts and opportunities for physical activity. 
 

In accordance with SSA requirements, GBSD reviewed its SIA budget with stakeholders to 

collect equity-focused observations and feedback. GBSD’s equity-focused groups (see part 5) 

will be called upon for continual community involvement and engagement sessions. 

Part Three: Community Engagement and Input (Application) 
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GBSD intends to continue community engagement in order to inform SIA planning and priorities 

in the coming years. The community partnerships forged throughout the community feedback 

process were invaluable to the collection of diverse perspectives from focal groups. We trust 

that these partnerships will continue and remain instrumental in gathering feedback to update 

the Continuous Improvement Plan and the SIA Plan next year. 

Barriers and Challenges to Successful Engagement 

There are 53 languages spoken in GBSD, with only a few families belonging to the smaller 

minorities, and it is very difficult to find interpreters. Some marginalized populations such as 

Native Americans complained about giving input in the past and not feeling listened to. The 

resulting lack of trust poses a challenge and creates a stronger need to make sure that these 

populations feel meaningfully engaged in the future. Furthermore, members of marginalized 

populations do not always feel comfortable in the institutional environments we would provide 

for data collection. Assistant Superintendent Riggs attempted to resolve this problem by going 

to the Native American community directly and on their terms. 

The surveyed groups were not fully informed about all issues, and they were sometimes not 

prepared to provide well-rounded feedback. The quality of their input might be increased if 

events could include complimentary educational components which provide basic 

information/presentations to provide a foundation for questions and feedback. Models for 

similar educational efforts to encourage informed opinions can be found in deliberative 

democracy and innovative experiments such as the Irish Citizen’s Assembly. We would like to 

explore the prospect of hosting deliberative discussions to increase the quality of feedback in 

the future. Deliberative discussions have been used to increase the quality of feedback when 

collecting opinions from focus groups regarding healthcare, new technology, or political issues. 

Similarly, GBSD data and new developments in the field of education could be shared with 

participants to help them generate educated opinions. 

Cultivating Partnerships 

Handwritten survey comments noted that there is a need for more culturally specific events to 

serve Native American, Hispanic, and Black students and that some programs are only available 

in English. Participants in APANO’s outreach event identified the need for Pacific Islander 

specific programming. Respondents from Clear Creek Middle School and MECHA (Movimiento 

Estudiantil Chicano de Aztlán) at Gresham High School also mentioned a desire for local 

business collaboration and internships/job shadowing respectively. We will continue to explore 

increasing the partnerships and programming for the aforementioned underserved groups and 

local business involvement/collaboration. We will also continue delivering opportunities such as 

internships.  

https://blogs.lse.ac.uk/politicsandpolicy/irish-referendums-deliberative-assemblies/
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In 2017, Oregon enacted Senate Bill 13 which directed the Oregon Department of Education to 

include professional development and a place-based K-12 curriculum to respect and reflect 

Native American communities. GBSD intends to continue cultivating these partnerships to 

enhance the representation of Native Americans in its activities and programs. 

Resources and ODE Support for Continuous Improvements 

Some resources which might be useful for the community engagement efforts would be: 

interpreters, budgets for events, advertising/communications assistance, and clearer survey 

questions (e.g., around community partnerships which confused respondents as noted in 

Artifact 1). Diverse staff reflecting diverse students would also be helpful for engagement 

efforts, and we are seeking to “grow our own” by increasing focal student populations’ comfort 

within our institutional context and preparing them to fill GBSD positions eventually. 

One of the challenges that emerged in the community feedback process was collecting 

information from focal populations. Each district was required to consult these populations 

individually, requiring significant publicity and outreach efforts in addition to actual data 

collection, and potentially leading to a duplication of efforts and even duplication of data 

collected (e.g., from the same minority ethnicity population). It would streamline the process if 

ODE encouraged districts to work collaboratively to coordinate regional outreach and data 

collection (surveys and meetings) for these populations. 

ODE feedback forms distributed to participants did not include space for participants to write in 

date, time, or location, or to self-identify (e.g., “student,” “parent,” “staff,” etc.). These fields 

would help in future data categorization and sorting. 

GBSD’s community feedback process engaged the following populations: 

• Students of color 

• Students with disabilities 

• Students who are emerging bilinguals 

• Students navigating poverty, homelessness, and foster care 

• Families of students of color 

• Families of students with disabilities 

• Families of students who are emerging bilinguals 

• Families of students navigating poverty, homelessness, and foster care 

• Licensed staff (administrators, teachers, counselors, etc.) 

• Classified staff (paraprofessionals, bus drivers, office support, etc.) 

https://drive.google.com/file/d/18Jqi6_shDYJp-LA1WpnEDArNQUavDVm1/view?usp=sharing
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• Community Based Organizations (non-profit organizations, civil rights organizations, 

community service groups, culturally specific organizations, etc.) 

• Tribal members (adults and youth) 

• School board members 

• Business community 

• Community leaders 

 

Strategies and Activities Used for Community Engagement: 

• Survey(s) or other engagement applications (i.e. Thought Exchange) 

• In-person forum(s) 

• Focus group(s) 

• Roundtable discussion 

• Community group meeting 

• Website 

• Email messages 

• Newsletters 

• Social media 

• School board meeting 

• Partnering with unions 

• Partnering with community based partners 

• Partnering with faith based organizations  

• Partnering with business 

• Varying student groups at the high school level 

 

Evidence of Engagement: Artifacts of engagement  
 

Artifact 1: Community Feedback Report 

Artifact 2: GBEA Staff Survey and Results 

Artifact 3: GBSD SSA Update and Feedback 

Artifact 4/5: Completed ODE Feedback Forms 

https://drive.google.com/file/d/18Jqi6_shDYJp-LA1WpnEDArNQUavDVm1/view?usp=sharing
https://docs.google.com/presentation/d/13ef9miCIrVaUpSA_UXLvKhVmQmRSLtzwrc55Uz2HXlo/edit?usp=sharing
https://drive.google.com/file/d/1q3DeFCLIx0iEEzgjUKNd0cLn0iL8RAfm/view?usp=sharing
https://drive.google.com/file/d/1YBtClRxuJ3l6kLRnNmmsZFS1idRlpgdH/view
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1. The first artifact, professionally prepared for Gresham-Barlow School District by MESD 
data and communications team, is a high-quality synthesis of efforts and findings with 
an appendix including direct input sessions, APANO education Conversation notes, IRCO 
Data Analysis and Report, and FACT Oregon Community Report. It includes extensive 
summaries and findings of community engagement leading up to its February 21st 
publication. [Artifact 1] 

2. The second artifact details the staff provides a summary of staff survey construction, 
participation, and results including specific comments. [Artifact 2] 

3. The third artifact provides an articulation of GBSD’s community engagement efforts and 
SIA application process, and provides the roadmap for ongoing efforts in March. It also 
includes methods and process, a list of engagement groups (including dates for more 
than 30 direct listening sessions), and a summary of findings. [Artifact 3] 

4/5. The fourth and fifth artifacts are included in a PDF with 137 pages of handwritten ODE 

 feedback forms. The forms marked “MECHA” come from Hispanic students at the 

 listening session taking place on September 30th at Gresham High School. The other 

 forms illustrate family and student feedback used to inform the SIA funding and uses. 

 [Artifacts 4 and 5] 

Strategies and Activities for Engaging Focal Student Populations and Their 

Families 

Strategies 

The survey methodology was chosen for respondents’ flexibility and convenience, and for ease 

of data collection from higher numbers of respondents. GBSD distributed its online survey — 

offered in English and Spanish — to gather feedback from students, families, staff members and 

the wider community from the beginning of October until the middle of December.  

GBSD approached focal groups by requesting to attend community meetings where focal 

populations would be addressed. GBSD chose this strategy to reach more respondents on their 

terms and in an environment that is more familiar to them, to streamline outreach efforts via 

existing partnerships in the community, and to publicly demonstrate a commitment to 

authentic engagement through a direct audience with focal populations. 

GBSD’s engagement strategy also included co-hosting listening sessions and surveys with the 

following partners serving historically underserved communities: Asian Pacific American 

Network-Oregon, FACT Oregon, African Youth Community Org, and the Immigrant and Refugee 

Community Organization. To reach more community stakeholders and focal populations, GBSD 

also held listening sessions/meetings with Metropolitan Family Service (equity, health, and 

youth success nonprofit), Schools Uniting Neighborhoods (after school service provider and 

community partner), Native American Youth Rehabilitation Association (residential treatment 

https://drive.google.com/file/d/18Jqi6_shDYJp-LA1WpnEDArNQUavDVm1/view?usp=sharing
https://docs.google.com/presentation/d/13ef9miCIrVaUpSA_UXLvKhVmQmRSLtzwrc55Uz2HXlo/edit?usp=sharing
https://drive.google.com/file/d/1q3DeFCLIx0iEEzgjUKNd0cLn0iL8RAfm/view?usp=sharing
https://drive.google.com/file/d/1YBtClRxuJ3l6kLRnNmmsZFS1idRlpgdH/view
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center), Self Enhancement, Inc. (youth-focused nonprofit), and Oregon Department of Human 

Services (children in foster care). Partnering with, and soliciting input from, these community 

organizations was essential for reaching focal populations with whom they have existing 

rapport and for whom they provide support. GBSD’s strategy engaged students from focal 

populations by approaching student groups representing focal populations at their regular 

meetings.  

Activities 

GBSD offered an online survey and provided the Oregon Department of Education feedback 

form at schools and to focus groups. The survey asked respondents:  

• What is working well for students, schools and educators? 
 

• What are the challenges for students, schools and educators? 
 

• What suggestions do you have for improvements? 
 

The survey offered in English received 235 total responses. 

GBSD hosted an extensive series of direct listening sessions and meetings (over 30) between 

October 4th and March engaging business, faith-based community, parents, and students and 

families from Asian/Pacific Islander, African, Native American, and other minority populations. 

GBSD collected, and Multnomah Education Service District (MESD) analyzed, feedback from the 

following groups (among others): 

MECHA 

GBSD Library Support Staff  

REAP at Highland & Hogan Schools 

Comunidad Latina 

Highland Elementary School’s Dual Language Program (Spanish-language) 

Culturally specific groups including: 

 

o Hogan Cedars Elementary (Russian Speaking Community) 

October 7, 2019 6:00 PM - 7:30 PM 

o Highland Elementary DLI Night/Spanish Dual Language Families 

 September 26, 2019 6:00 PM - 7:30 PM 

o Gresham High School Latinx Math Night/GHS Latinx Families 

 September 30, 2019 - 6:00 PM - 7:30 PM 
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o East County Caring Community Meeting/Agencies addressing housing stability,  

 human/social services October 3, 2019 3:00 PM - 5:00 PM 

o East Metro Stem Partnership – Under Represented Youth Advisory Council 

 October 30, 2019 - 3:30 - 5:00 

o Ecumenical/Faith Based 

October 4, 2019 10:00 AM - 11:00 AM 

o Regional Meeting – Community @ CCMS/Hispanic Families 

October 23, 2019 – 6:30 PM - 7:30 PM 

o NARA – Native American Rehabilitation Assoc. 

November 20, 2019 6:00 PM – 7:00 PM 

 

High school student groups including:  

o Gresham High School MeChA Student Group/Hispanic Student Group  

September 30, 2019 - 3:30 PM - 4:30 PM 

o Rosemary Anderson High School East/At-Risk Student Group 

October 18, 2019 - 10:30 AM - 11:30 AM 

o Springwater Trail High School/Youth Advisory 

October 9, 2019 12:17 PM - 12:58 PM 

o Self Enhancement, Inc (SEI) – Youth Potential Realized 

December 3, 2019 

 

For an extensive list of all hosted direct listening sessions and events where feedback was 

collected, please refer to Artifact 3. 

These strategies were attempted in order to ensure multiple feedback mechanisms (survey and 

in-person) for participant convenience and accessibility. Attending already-established student 

groups at the high school level ensured in-person student engagement. 

Strategies and Activities for Engaging Staff 

GBSD invited staff to attend direct staff listening sessions hosted by GBSD on November 5th and 
12th 2019 at Gresham City Hall. Gresham-Barlow Education Association (GBEA) invited staff to 
participate in a survey and listening session, and then shared results with GBSD leadership. 
GBEA designed its survey after researching surveys and proposed solutions from a wide variety 
of Oregon school districts. It also based its feedback strategies on meetings with educators 
from around the state and trainings run by the Oregon Dept. of Education, including ODE 
Director Colt Gill. Its survey included weighted responses and offered open ranking (can choose 
multiple options as “most important” or “least important”) on most questions. 

https://drive.google.com/file/d/1q3DeFCLIx0iEEzgjUKNd0cLn0iL8RAfm/view?usp=sharing
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The survey questions were designed to correspond directly with the SIA allowable use 
categories. Staff was asked to rate their priorities for how the SIA money would best be spent, 
to consider and rate listed strategies for reducing class sizes, to consider and rate listed 
strategies for improving student health and safety, to consider and rate strategies for increasing 
instructional time, and to rate potential measures of success (to help the district define a metric 
to measure the success of interventions per Students Success Act requirements) based on how 
meaningful they felt the data would be. 

Respondents included 350 classroom teachers, counselors, special education professionals, 
TOSAs, specialists and other GBEA members. All schools were represented with 14-47 
respondents, and all education service levels (44% Elementary, 27% Middle, 21% High) were 
represented. 

The survey was intended to provide an accessible engagement strategy to collect feedback 
from staff who may not be able to attend a listening session. The listening sessions were chosen 
to receive more detailed commentary from staff, and to give staff an opportunity to express 
their opinions in person. 

Community and Staff Feedback Summary 

The challenge most frequently mentioned by family members was class size and the need for 

more staff, especially counselors. Family members expressed concern that behaviors in the 

classroom were disrupting learning. They mentioned the lack of electives, including career and 

technical education and art. Other challenges included the schedule — particularly not having 

enough time for lunch — and high amount of testing. Vietnamese parents suggested that ways 

for students to express themselves and engage would improve behavioral health and well-

being. The Slavic population referenced sports equipment and physical activities to keep kids 

engaged in healthy activities at school. 

Students requested a health center, more counselors and mental/behavioral health services, 

and support with basic needs (food pantries, connections to community supports, 

washer/dryers). 

Staff feedback indicated significant concerns about not having enough staff, particularly 
counselors, and noted that each school should have one full-time counselor and a counselor to 
student ratio of 1:250. In the staff survey, 93% of respondents ranked “We need more staff--
more teachers, counselors, education assistants, custodians, etc.” as their first priority. When 
asked about strategies for improving student health and safety, 83% of staff prioritized the 
need for more counselors, psychologists, social workers, and 68% favored adding additional 
behavior intervention staff. Staff also noted the importance of increasing the number of school 
nurses, access to wrap-around services, drug treatment and alternative placements. Staff 
voiced concerns about class sizes and supported increased student access to extracurricular 
activities such as art, music, and PE. When asked about strategies for reducing class sizes: 83% 
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of staff chose “hire more teachers,” 50% chose “hire more specialists,” 71% of high school 
teachers favored a high school block or modified block schedule, and 55% of elementary 
teachers favored ending grade-blended classes. 

Staff emphasized the value of an equity lens, and supported allocating new hires in accordance 

with factors such as SES (Social and Emotional Learning) and Sped (Special Education). Staff said 

that success looks like: improved graduation rates, student attendance, and decreased 

interruptions to the learning environment. Staff members also noted the need for more time 

and training to implement an inclusion model for students in special education. 

The data from families, students, and staff informed requests for funding for counselors, staff 

for electives and PE, and Multi-Tiered Systems of Support (MTSS). 

 

 

The GBSD examined student outcome data and stakeholder feedback to identify needs and 
inform priorities. 

• Student outcome data included measures of reading and math (iReady, Smarter 
Balanced Assessments), attendance rates, 9th grade credit attainment, and graduation 
rates. 

• Stakeholder feedback was collected through locally hosted listening sessions and 
through an online survey. The GBSD conducted over 30 listening sessions half of which 
were specifically targeted towards traditionally underserved student populations.  

The data were disaggregated by race / ethnicity, students with disabilities, students receiving 
ELL services, gender, SES, and grade level in order to identify trends and patterns. This data is 
illustrated in graphs in Appendix A. 

 

 

GBSD’s SIA plan is detailed in the following two documents: 

1. SIA Integrated Planning Tool Activities and Expenditures 

2. SIA Integrated Planning Tool Strategies and Outcomes 

These two documents serve as a snapshot of how requested funding will be used and what 

activities are expected to correspond with the stated outcomes. 

 

Part Five: SIA Plan 

Part Four: Data Analysis 

https://drive.google.com/file/d/1nc-Env8R1Wj7PJj3Ymak9PqQC8noGY6O/view?usp=sharing
https://drive.google.com/file/d/12deVjEkCmzIC6XWlIwOKba3CHtg5vBFp/view?usp=sharing
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GBSD uses the SRI (School Reform Initiative) approach to equity and has applied this 

equity focus throughout the SIA planning process. GBSD maintains the Superintendent’s 

Equity Committee, which represents teachers, counselors, parents, students, and community 

members, as well as an Equity Committee, which represents counselors, teachers, district 

leadership, and principals. From these two equity groups and selected members of the various 

participants from the input sessions for the SSA, an Equity Community Task Force was formed. 

GBSD initially planned to review the SIA plan and apply the equity lens protocol at work 

sessions on March 11th and March 18th, but the second session was cancelled due to COVID-19. 

The March 11th session took place with members of the Superintendent’s Equity Committee, 

GBSD Equity Team, parents, community members who represent one or more of the 

groups that have historically experienced academic disparities, students, and association 

leaders. Participants were shown the draft budget, strategies, GBEA staff survey, the 

Continuous Improvement Plan overview, and MESD compilation of data, and then given a 

chance to respond to a series of questions focused on equity. Their feedback was solicited in 

the format of “wonderings” and “noticings” l isted on community sticky notes. 

The budget was adjusted to reflect participants’ feedback, and funding was reprioritized to 

increase the emphasis on PE and music teachers, decrease MTSS coaches, add supports for dual 

language, increase the number of teaching allocations, and increase co-teaching supports for 

special needs students and students needing language proficiency assistance, etc. 

 

 
Allowable Uses Addressed: 
 

• Addressing students’ health and safety needs 

• Evidence-based strategies for reducing class size and caseloads 

• Expanding availability of and student participation in well-rounded learning experiences 
 

GBSD will utilize SIA funds to meet students’ mental health needs, increase academic 

achievement and reduce academic disparities for the focal student groups called out in the law. 

To build upon the GBSD Continuous Improvement Plan, which was conceptualized through a 

year-long professional learning project, the GBSD administration developed the Multi-Tiered 

System of Support (MTSS) and Equity Learning Model. MTSS is a framework that helps 

educators provide academic and behavioral strategies for students with various needs. MTSS is 

Equity Lens 

Part Six: Use of Funds 

(Application) 

https://drive.google.com/file/d/1A4PMPo48nDk9kRlw5lhdTxr-CO8bOARS/view?usp=sharing
https://drive.google.com/file/d/1pCcTLXaibN-UE-QjzF14T8QHiLbr5vcn/view?usp=sharing
https://www2.ed.gov/policy/elsec/leg/essa/guidanceuseseinvestment.pdf
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the structure GBSD has chosen to support through the use of SIA funds to improve outcomes 

for students who have historically been underserved. 

The key components of MTSS include: 

• Tiers of interventions that can be amplified in response to levels of need 
• Utilization of teaming to focus on student outcomes 
• Ongoing data collection and continual assessment 
• School wide approach to expectations and supports 
• Parent, student, and community involvement 

How Funds Will Be Utilized 

Gresham-Barlow School District is requesting access to a total of $9,328,000 per year (including 
the budgetary requests of charter schools). This represents an increase of the district’s current 
general fund budget, and will begin in 2020-2021. 
 
GBSD’s requested funding will contribute to needs identified in its extensive consultation 

process. Our priorities include the following SIA key areas: meeting students’ mental or 

behavioral needs, reducing academic disparities, and equitable access to academic courses. To 

effectuate these aims, GBSD is requesting funding for staff such as counselors to deliver social, 

emotional, and behavioral support, and to support schools with underrepresented and 

underperforming populations. GBSD is also requesting funding for staff and capacity-building to 

offer enrichment opportunities such as music and physical education (presently offered at 

GBSD elementary schools only 900 minutes instead of the requisite 5400 minutes per year to 

comply with ORS 329.496). By increasing class offerings including Science, Technology, Reading, 

Engineering, Art, Math (STREAM) electives and physical education especially in middle and 

elementary schools, GBSD hopes to simultaneously increase behavioral and mental health, and 

lower class sizes permitting greater individual attention (i.e., giving staff the opportunity to 

focus on individual students’ emotional and behavioral well-being, as well as academic 

performance). 

The requested funding primarily supports hiring staff to fill in the gaps in GBSD’s Multi-Tiered 

Systems of Support (MTSS), building stronger support teams and contributing to the 

maintenance and effectiveness of MTSS. MTSS is predicated on a continuous cycle of 

improvement which requires assessment, data-based decision making, and interventions which 

are consistently updated and collectively implemented. The three tiers of MTSS are: (1) 

effective school-wide systems and differentiated core instruction, (2) targeted intervention, and 

(3) intense and individualized intervention. Without sufficient staff and small-enough class 

sizes, as well as time for staff to get together for training and planning, the tracking, 

interventions, and individual attention required to uphold an MTSS cannot be completed. 
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Furthermore, to oversee the functioning of the MTSS, GBSD is requesting funding for MTSS 

district and school coordinators. These staff members will have expertise in Positive Behavior 

Interventions and Supports (PBIS), Response to Intervention (RTI), Restorative Justice (RJ), 

Social and Emotional Learning (SEL), trauma-informed practices, and applying an equity lens, 

and will provide professional development and direct coaching, support for data-based decision 

making, and facilitate development of intervention plans for groups and individual students, at 

the district and school levels to build capacity to implement MTSS with fidelity (data, systems, 

practices). 

GBSD also requested funding for counselors and nurses to assist with students’ health and 

safety needs, teachers for enrichment and access to well-rounded learning experiences, and 

staff for special ed and ELL, including an Early Literacy Coach. 

How Funding Will Impact Students and Focal Student Groups 

For insight into how funding will impact students and focal student groups, please review the 

following longitudinal goals: 

SIA Longitudinal Goals 

SIA Longitudinal Growth Targets 

Barriers, Risks, and Choices 

GBSD will likely struggle to hire enough counselors and teachers to meet its needs. Given that 

SIA funding awards will affect all districts simultaneously, we anticipate shortages of qualified 

personnel. The training that will go with requested supports will also take time, thus we expect 

the impact on focal students to be somewhat delayed. That being said, we are confident that 

the requested funds would be appropriately allocated to fill long-term needs and support 

better outcomes overall. The resources requested would constitute the foundational supports 

and infrastructure necessary to facilitate the application of interventions that will improve 

students’ academic, behavioral, and mental wellbeing. 

 

 

You will be asked to upload evidence of board approval in an open public meeting and share the 

link where the plan exists on a public website.  

[Note: Pending.] 

Part Seven: Evidence of Board Approval 

(Application) (Application) 

https://drive.google.com/file/d/1EBdUr-Gm08h8DBoM1_xc56eL4GfkuNjg/view?usp=sharing
https://drive.google.com/file/d/10IEoc81zomYz-Ct5az2NGSmsfG18t3_T/view?usp=sharing
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Do you sponsor a public charter school?  

Yes. The SIA funding would support GBSD’s eligible charter schools: Gresham Arthur Academy, 

Lewis and Clark Montessori, and Center for Advanced Learning (CAL). 

Did you invite your public charter school(s) to participate in the planning and development of 

your SIA plan? 

Yes. 

Did any public charter schools you invited to participate in your SIA plan decline to participate?  

No. 

Public Charter School Collaboration and Engagement 

GBSD Assistant Superintendent Lisa Riggs reached out to Gresham Arthur Academy which 

regularly collaborated in GBSD and took part in face-to-face meetings regarding SIA planning. 

Gresham Arthur Academy collaborated with GBSD extensively throughout, engaging with Kate 

Pattison at ODE, the Arthur Academy School Board, and Gresham Arthur Academy staff and 

families to discuss the SIA application. Gresham Arthur Academy prepared its own three-year 

SIA plan with a budget to be included in GBSD’s application. Lewis and Clark Montessori was 

also approached by GBSD and supported in creating its own three-year SIA plan. GBSD, 

Centennial District, and Reynolds District oversee CAL’s SIA application process and resources. 

Please see the following links for charter school three-year SIA plans and agreements: 

1. Gresham Arthur Academy SIA Plan 
2. Gresham Arthur Academy SIA Agreement 
3. Lewis and Clark Montessori SIA Plan 
4. Lewis and Clark Montessori SIA Agreement 

 
 

 

 

 

Part Eight: Public Charter Schools (Application-If applicable) 

(Application) (Application) 

https://drive.google.com/file/d/1iPvwdg2Ql1vfynRcW779iAKtvas8osJh/view?usp=sharing
https://drive.google.com/file/d/1liWzwAACOIwu_T4-Lmlx60eO7os0wHz_/view?usp=sharing
https://drive.google.com/file/d/12n-VCIFOc95_wo3gYpfBiTA46v8FEfS6/view?usp=sharing
https://drive.google.com/file/d/1ZTGhPn3YulJaxMFjDsApwUR5UZedokOx/view?usp=sharing
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Appendix A 

Graphs to Supplement Part 4: Data Analysis 
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Appendix A (Continued) 

Graphs to Supplement Part 4: Data Analysis 
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Appendix A (Continued) 

Part 8: Data Analysis 
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Appendix A (Continued) 

Graphs to Supplement Part 4: Data Analysis 

 

 

 

 

 



GBSD - SIA Integrated Planning Tool Strategies & Outcomes

Relevant Strategy
S1 S2 S3 S4

Outcome 
1.1 Clear learning outcomes: teachers will have appropriately high expectations, construct 
alignment between relevant, accurate, and comprehensible lessons, tasks, and assignments, 
AND will share success criteria with students

X x x x

Outcome
1.2 Relevant professional learning: educators will receive professional learning on differentiated 
instruction through co-teaching, Universal Design for Learning, AVID strategies, and 
postsecondary transition planning,  AND teachers will ensure access for students to these 
strategies

X X X

Outcome
1.3 Authentic  learning experiences: teachers will provide authentic learning experiences for 
students such as dual language instruction, project based learning, and other relevant 
instructional models, AND teachers will be trained and supported to deliver instructional models 
which support real world relevance,

X X

Outcome
2.1 Collaborative Learning: All educators will be trained to work collaboratively by engaging in a 
process of continual improvement (Plan / Do / Study / Act) to address the learning needs of every 
student AND will utilize these strategies in their professional learning communities

X

Outcome
2.2 Individualized Education: We will provide purposeful and appropriate individualized 
education options AND students will given voice and choice in their learning pathways X

Outcome
2.3 Assessment Literacy: All GBSD educators will understand the appropriate use and application 
of formative, interim, and summative assessment data by increasing assessment literacy, AND  
will use this information to make more informed instructional decisions,

X X X

Outcome
3.1 Social and Emotional Learning: All adults and students will be trained in an evidence-based 
approach for integrating social and emotional learning throughout the school day and beyond, 
AND every adult and student will be able to recognize, understand, label, express, and regulate 
emotions

X X

Outcome
3.2 Culturally Responsive Schools: All adults will be trained in culturally responsive teaching 
practices, AND every adult will utilize these strategies daily as they work with students, x x X X

Outcome
3.3 Safe & Caring Environment: We will provide a safe, equitable, culturally sensitive learning 
space AND all students  will feel valued and connected, x x X x

Outcome
4.1 Community and Family Engagement: We will apply an equity lens to district policy and 
practices AND we will create culturally appropriate and inclusive opportunities for community 
and family voice and engagement, 

x x x X

Outcome
4.2 Business and Industry Partnerships: We will create a framework for business and industry 
partnerships built on diversity, equity, and inclusion AND apply this framework to who and how 
business and industry partners engage with students.

x X



GBSD - SIA Integrated Planning Tool Strategies & Outcomes

Outcome
4.3 Career Pathways: School, community, and industry partners will work together to ensure all 
students engage in high-quality career-connected learning experiences and pathways, AND we 
will create equitable access to training, education and careers that results in a sustainable 
income for each individual; 

x x x X

Strategy #1

Strategy 1 - Accessible and Intentional Instruction
Accessible and Intentional Instruction includes all aspects of teaching and learning in order to ensure equitable access and outcomes for all 
students.

Strategy #2
Strategy 2 - Evidence Based Decision Making
Differentiation decisions and classroom-level instructional decisions to support student learning are based on data.

Strategy #3

Strategy 3 -  Teaching and Learning Environment
Warm, welcoming, and safe environment which acknowledges the various cultures and lived experiences of our students and allows them 
to learn, grow and thrive.

Strategy #4

Strategy 4 - Family, School & Community & Partnerships
Schools, community agencies, and other organizations, engage families in meaningful and culturally appropriate ways while families take 
initiative to actively support their children’s development and learning. 



GBSD - SIA Integrated Planning Tool Activities & Expenditures

YEAR 1 BUDGETED COST PROJECTED 3-YEAR COST Total Budget

Strategy 1 Strategy 1 - Accessible and Intentional Instruction
Accessible and Intentional Instruction includes all aspects of teaching and learning in order to ensure 
equitable access and outcomes for all students.

$2,240,000.00 ($ 3,064,000.00)                      ($ 9,328,000.00)     

Strategy 2 Strategy 2 - Evidence Based Decision Making
Differentiation decisions and classroom-level instructional decisions to support student learning are 
based on data.

$1,595,000.00 ($ 3,815,000.00)                      

Strategy 3 Strategy 3 -  Teaching and Learning Environment
Warm, welcoming, and safe environment which acknowledges the various cultures and lived 
experiences of our students and allows them to learn, grow and thrive.

$5,378,000.00 ($ 2,100,000.00)                      

Strategy 4 Strategy 4 - Family, School & Community & Partnerships
Schools, community agencies, and other organizations, engage families in meaningful and culturally 
appropriate ways while families take initiative to actively support their children’s development and 
learning. 

$115,000.00 ($ 115,000.00)                          

# Activities
Aligned 
Primary 
Strategy 20

20
-2

1

20
21

-2
2

20
22

-2
3 Year 1 

Budgeted 
Cost

Projected 
Three Year 

Cost
Object Code Priority Level 

YEAR 1

1 Allocation=District K-3 Literacy Coach S1 X X X ($ 120,000.00) ($ 120,000.00) HIGH

2 TeachFX -teacher diagnostic which creates more equitable classrooms by 
encouraging teachers to use student-centered forms of instruction by 
monitoring the amount of student collaborative conversation

S1 X X X ($ 21,000.00)  ($ 40,000.00)    MID

3 Corwin- District continuation of contracted services focusing on the Gradual 
Release of Responsibility Framework S1 X X X ($ 50,000.00)  ($ 50,000.00)    MID

4 Allocation=District Secondary coach focused on implementation of 
scaffolding strategies in core classes for active & monitored ELs  .5 S1 X X X ($ 60,000.00)  ($ 60,000.00)    HIGH

5 Allocation= 2 Middle School Technology Coaches for Verizon (VILS) Grant 
Support S1 X X X ($ 240,000.00) ($ 240,000.00) HIGH

6 Goalbook- annual license for co-teaching/UDL supports S1 X X X ($ 220,000.00) ($ 220,000.00) HIGH

7 AVIDExcel- Institute for language development for emerging bilingual for 12 
MS content teachers S1 X X X ($ 24,000.00)  ($ 24,000.00)    HIGH

8 AVID- Continued Contract for K-12 District-wide Implementation S1 X X X ($ 100,000.00) ($ 100,000.00) MID

9 Allocation- 2.5 MS STREAM Teachers S1 X X X ($ 300,000.00) ($ 300,000.00) HIGH

10 Mini GLAD strategies professional learning summer institute for elementary 
teachers (30 to 40 teachers from high EL population schools) 3 days S1 X X X ($ 60,000.00)   60.000.00 MID

11 Curriculum adoption Substitute Coverage for participants S1 X X X ($ 20,000.00)  ($ 20,000.00)    HIGH

12 PLC+ Book Study- materials and PD expenses S1 X X X ($ 40,000.00)  ($ 40,000.00)    HIGH

13 Allocation= 1 STREAM ES Innovation/Enrichment Tech Coach S1 X X X ($ 120,000.00) ($ 1,200,000.00) HIGH

14 STREAM materials and equipment for MS labs (bond project for space) S1 X X X ($ 250,000.00) ($ 10,000.00)    HIGH

15 Materials in Spanish for DLI classrooms - 1kdg + 2 1st S1 X X X ($ 25,000.00)  ($ 25,000.00)    HIGH

16 Allocation= ES Music .5/school ( 4.5) S1 X X X ($ 540,000.00) ($ 540,000.00) HIGH

17 Nearpod and Flocabulary- Annual License S1 X X X ($ 50,000.00)  ($ 75,000.00)    MID

18 Allocation= 4 ES MTSS TOSAs S2 X X X ($ 480,000.00) ($ 480,000.00) MID

19 Allocation= 2 MS MTSS TOSAs S2 X X X ($ 240,000.00) ($ 2,400,000.00) MID



GBSD - SIA Integrated Planning Tool Activities & Expenditures

YEAR 1 BUDGETED COST PROJECTED 3-YEAR COST Total Budget

Strategy 1 Strategy 1 - Accessible and Intentional Instruction
Accessible and Intentional Instruction includes all aspects of teaching and learning in order to ensure 
equitable access and outcomes for all students.

$2,240,000.00 ($ 3,064,000.00)                      ($ 9,328,000.00)     

Strategy 2 Strategy 2 - Evidence Based Decision Making
Differentiation decisions and classroom-level instructional decisions to support student learning are 
based on data.

$1,595,000.00 ($ 3,815,000.00)                      

Strategy 3 Strategy 3 -  Teaching and Learning Environment
Warm, welcoming, and safe environment which acknowledges the various cultures and lived 
experiences of our students and allows them to learn, grow and thrive.

$5,378,000.00 ($ 2,100,000.00)                      

Strategy 4 Strategy 4 - Family, School & Community & Partnerships
Schools, community agencies, and other organizations, engage families in meaningful and culturally 
appropriate ways while families take initiative to actively support their children’s development and 
learning. 

$115,000.00 ($ 115,000.00)                          

20 Allocation= 1.5 HS MTSS TOSAs S2 X x X ($ 180,000.00) ($ 240,000.00) MID

21 ES and MS release time and professional learning for MTSS S2 X X X ($ 315,000.00) ($ 315,000.00) MID

22 Allocation= MS Alternative School Teacher S2 X X X ($ 120,000.00) ($ 120,000.00) HIGH

23 Allocation= EA Alternative School S2 X X X ($ 80,000.00)  ($ 80,000.00)    HIGH

24 Allocation=Director of School and Student Success (Indirect) S2 X X X ($ 180,000.00) ($ 180,000.00) HIGH

25 Allocation= .5 Lead Counselor (match) S3 X X X ($ 60,000.00)  ($ 60,000.00)    HIGH

26 Allocation= 2 Psychologists S3 X X X ($ 240,000.00) ($ 240,000.00) HIGH

27 Allocation= 4.5 ES Counselors or Restorative Justice TOSA S3 X X X ($ 540,000.00) ($ 540,000.00) HIGH

28 Allocation= 4.5 ES PE Teachers S3 X X X ($ 540,000.00) ($ 540,000.00) HIGH

29 Allocation= MS 3 Counselors or Restorative Justice TOSA S3 X X X ($ 360,000.00) ($ 360,000.00) HIGH

30 Allocation= MS 3 PE Teachers S3 X X X ($ 360,000.00) ($ 360,000.00) HIGH

31 MS Sports S3 X X X ($ 250,000.00) ($ 250,000.00) MID

32 Allocation= 1 EA for Spanish Speaking Liasson for Special Education S3 X X X ($ 80,000.00)  ($ 80,000.00)    HIGH

33 Afterschool SUN extensions for diverse populations S4 X X X ($ 100,000.00) ($ 100,000.00) MID

34 MTSS professional development S4 X X X ($ 15,000.00)  ($ 15,000.00)    HIGH

35 RULER schools S3 X X X ($ 108,000.00) ($ 108,000.00) HIGH

36 Everyday Labs- attendance solutions S3 X X X ($ 80,000.00)  ($ 80,000.00)    MID

37 Allocation= 20 (Reduction of Class size for ES, MS, HS) Teachers S3 X X X ($ 2,400,000.00)($ 2,400,000.00) HIGH

38 Allocation= 3 for ES,MS,HS for Universal Design for Learning TOSA S3 X X X ($ 360,000.00) ($ 360,000.00) HIGH


